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Hibrid todris formasimnin {istiinliiklorindon biri do odur ki tohsilin ham ayani va ham do distant
formasindan istifado olunur. Tohsildo muollim-sagird omokdasligi, telekommunikasiya vo yeni
informasiya kommunikasiya texnologiyalarinin kémayi ilo hayata kegirilon informasiya axini tomin
olunur. Bu proses musllim-sagird, sagird-sagird amokdagliginin yaranmasina yonalir. Belo naticoya
galmak olar ki, hybrid tohsil-todris prosesini social o goffaf edon komanda foaliyyatidir. Bu
komandalardan biri sinfidoki, digari isa onlayn dors istirak¢ilaridir. Sagirdlora komandada amokdasliq
etmoklo yanasi, onlayn baslanti bacariglar1 formalasdirilir vo inkisaf etdirilir. Maollimin asas mtodik
sarigtalorindan biri mlallim-sagird, sagird-sagird amokdasliginin togkili vo idaro olunmasidir.

Tahsil mutoxassislori hibrid doarslorin toskilini haftonin miayys gunlarinds sinif rejiminds, digor
glinlorinds isa onlayn qosulma taklifi verirlor. Misllimlorlo aparilan sorgulara asaslanaraq demok olar
ki, mUallimlor sagidlorin onlayn qosulma vo ya pandemiya ddvrinds moktobo galmok imkanlarina
uygun olaraq, sagirdlarin darslora hansi formada qosulacaqglarin1 miisyyanlasdirirlor.

Pandemiya dovrunds hibrid dorslorin toskilindo daha ¢ox ehtiyac yarandi. Tohsilalanr vo
tohsilveranlor arasinda social mosafonin yaradilmasi, sinifdo sagird saymin azaldilmasi
mogsadlarindan irali galon hibrid darslor glinin tolobino gevrildi. Bu zaman mdioallim sinifdo olan
sagirdlarlo onlayn qosulan sagirdlor arasinda hansi bélgiiniin aparilacagi tizorinds diigtiniir. ibrid dors
formasi bir sira xiisusiyyatlori 6ziindo comlosdirir.

* Klassik va yeni texnologiyalarin sintezini yaradir.

* Hom sagirdlar. ham do sagirdls {i¢iin uygundur.

» Mosafali dyronmo imkani verir.

Distant 6yronmo imkan1 olmayan sagirdls iso moktobo galorak darsds istirak edirlar.
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ABSTRACT

For EFL learners, writing is a difficult task. It requires relevant and engaging learning materials
as a result. The goal of this study is to assess and examine how storyjumper, a digital learning tool,
affects EFL students' capacity for narrative writing. The research approach of choice was action
research in the classroom. The participants in this study were eighteen students in the English
Department. As an analysis approach, descriptive statistics were performed for the quantitative data
and descriptive analysis for the qualitative data. The findings showed that storyjumper improved EFL
learners' capacity for narrative writing. It is demonstrable by the increase in exam scores for narrative
writing. The mean score for the first test was 53.01, whereas the mean score for the second cycle was
74.06. Furthermore, storyjumper had an impact on the writing process as well. They started writing
quickly, actively participated, and maintained attention on the task at hand. Ultimately, the
storyjumper improved the narrative writing process and test for EFL students.
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INTRODUCTION

Information and communication technology has been the preferred tool used by educational and
teaching institutions in recent years to improve the effectiveness of instruction. Focusing on relevant,
efficient, practical, and successful assessment apps and programs is urgently needed. The development
of suitable connections between the instructor and the educational institution, as well as careful
planning, are essential for the success of beneficial assessment initiatives in educational institutions,
including the utilization of efficient software. In order to do this, the program is also looked at, and the
online evaluation is done with careful preparation. It is precisely what to do in advance in selecting the
proper application and the right assessment technique, regardless of the form of evaluation planning
and method execution. Following the principle of preventing assessment from becoming tedious,
boring, and unbearable the study effort is devoted to this real problem by closely analyzing it.

Through reflection and creative thinking exercises, this research seeks to enhance the writing
assessments given during the teaching process. Research was done to understand the function and role
of writing assessments in education as well as how best to use them as quality indicators as education
progresses; A strategy for the operation and implementation of the assessment program was
established, along with planning for writing assessments in higher education institutions (as well as in
all educational institutions); Research and documentation have been done on the top writing
assessment programs; the program's benefits and drawbacks, as well as its challenges, were disclosed;
Recommendations for the short and high-quality planning of the writing assessment were made.

This study employed StoryJumper, an evaluation instrument that focuses on writing ability, to
gather data and to tackle with the problems that were mentioned above. Using Storyjumper may add
intrigue to writing. It's because Storyjumper has a ton of tools that help learners with their writing
assignments. Once they have completed their storyjumper writing, students can click the link to share
their work with others. That claim was in favor of (Olthouse & Miller, 2012). They said that more
intelligent students prefer to use virtual platforms to showcase their writing prowess to communities. It
indicates that the students are quite eager to use StoryJumper for their writing assignments.

One of the most challenging English skills that EFL learners should be aware of is writing. To
write well, one must be more thoughtful, focused, and in a positive state of mind. "Some factors
caused writing in English considered challenging, such as spelling, vocabulary, and grammar,"
according to (Kusumawardhani, 2018). Fair enough, there are a lot of factors to consider while writing
a piece. Stated differently, writing is a difficult task for EFL learners. Stated differently, writing is a
difficult task for EFL learners. (Richards & Renandya, 2002) who claim that writing is one of the
challenging parts of mastering English language skills support this theory. For EFL learners, it does
provide unique challenges. Nearly all EFL students lack enthusiasm for writing assignments. To write
well, they require more knowledge, concentration, inspiration, and a positive attitude. It is
corroborated by (Brown, 2001), who asserted that writing is an activity that requires a lengthy thought
process. Writing assignments thus require engaging strategies. Writing evaluations is no different. For
students, completing tests within a certain time frame might be tough and tedious.

Therefore, one way to solve the writing difficulty is to include technology into the writing
process. According to (Sundari & Leonard, 2021) using technology as a writing aid. The reason for
this is that technology has practically made learners' lives closer. They take pleasure in displaying
their written work on it. According to (Olthouse & Miller, 2012), more intelligent students would
rather use virtual platforms to showcase their writing skills to communities. It is evident that using
technology in writing assignments for EFL students is advised (Emert, 2014). A StoryJumper is one of
such technological tools.

The topic's relevance is supported, the research work's purpose is stated, its theoretical and
theoretical foundations are clarified, and scientific advancements are showcased in the introduction.
The research project titled "The need and fundamental role in the application of evaluation using
writing programs"” delves into the fundamentals of evaluation, elucidating its guiding principles,
elucidating the necessity and demand for writing evaluations, and providing information on the most
recent and qualitative methods employed in the application of evaluations, including the most
innovative program launched and its execution. The study work's second chapter, "Evaluation of
writing and world experience," offers advice on how to evaluate written speaking capabilities online
and how to utilize the most cutting-edge tools and programs to help you verify these abilities
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objectively.
The findings and recommendations derived from the study are presented in the thesis's "Result"
section.

THE NEED AND FUNDAMENTAL ROLE IN THE APPLICATION OF EVALUATION
USING WRITING PROGRAMS

The use of educational assessment apps is essential for delivering customized performance
reports that are based on immediate feedback. With the use of educational evaluation applications,
teachers may gain a thorough insight of their students' learning curve. Digital technologies are crucial
for a number of reasons. First off, authors with little experience writing academically in a foreign
language can benefit greatly from the use of digital tools to hone their writing abilities. The
productivity of the writing process may be increased by using these technologies to automate a variety
of writing processes, including paper preparation, text organization, evaluation, and proofreading.
Second, theory-based viewpoints that take into account the digital tools' potential for teaching
effectiveness—including their capacity for social, cognitive, and rhetorical learning—as well as their
justice and ethics should guide the selection process. Thirdly, digital tools may offer transparent
grading and formative feedback, both of which are essential for developing strong writing skills. To
properly include digital writing tools into their lessons, educators must also modify their pedagogical
approaches and have a solid understanding of digital literacy. Lastly, using digital tools into education
at all levels may help with writer identification, writing growth, and digital literacies. One such tool is
digital storytelling.

Storyjumper is a digital storytelling tool. Creating tales utilizing multimodal resources, such as
text, photos, music, and videos, is what digital storytelling entails. As a literacy tool, it plays a crucial
role in providing multilingual students—many of whom are members of minority groups—with the
chance to not only share their personal narratives with their language resources, but also to draw
additional connections from a lesson's material.

Translanguaging is the process by which students use every language tool at their disposal to
convey meaning. It's a method used to help bilingual and multilingual children succeed academically
and strengthen their language skills. One method universities recognize and capitalize on the linguistic
resources kids bring to the classroom to support their learning is through translanguaging strategies
(Cordi & Masturzo, 2013). The characteristics of Storyjumper are used to assess writing skills using a
paradigm based on computer-aided language learning (CALL) and its engagement principles (Egbert
& Shahrokni, 2018). A bookmaking tool called Storyjumper may be used to create topical or
multimodal storybooks. The books are multimodal because the user can choose to interpret the text
using vibrant colors, rich visuals and props, and audio. A variety of books, including "all about me
books," "narrative writing," "reflective journals," "group books," "teach a topic books," and "diaries,"
may be created using this program. Users can choose from pre-made books in the repository to use as
a model for their own, start writing a book from scratch, or select and modify any template to build
custom storybooks that fit their themes (Egbert & Shahrokni, 2018). Although Storyjumper is the
subject of this study, other bookmaking programs like Storybird and Book Creator may also be used to
create multimodal books. Each program has its own advantages. In Storyjumper, an educator can
establish a class with any number of students and teachers, plan lessons in a variety of subjects (such
as English, Foreign Languages, and any other subject), create templates for students to use for their
book projects, facilitate interactive group bookmaking, and oversee and evaluate students' work both
during and after it is completed.

Depending on their interests, students can choose to write alone or in groups, and they can share
their writing with anybody they choose. All in all, Storyjumper's multimodality choices make it
intriguing, especially considering our broad student base with varying interests, experiences, and
methods of absorbing or presenting information. Today's educational institutions must incorporate
social contact as a fundamental component of language acquisition and engagement (Egbert &
Shahrokni, 2018). When students have opportunities for social engagement, they become engaged.

Storyjumper has the ability to provide students with timely feedback, which is critical for
engagement and optimal learning. During the bookmaking process and when the book is finished, the
instructor may keep an eye on the students' work and offer feedback by altering the books or making
comments on them. Students have the option of peer review, where they can provide comments on the
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books of their peers, in addition to the teacher's assessment. Students can receive additional feedback
on their books from readers outside of the classroom by sharing their works with other people. This is
the main supportive function for teachers to evaluate and give feedback in writing assessment which
makes the evaluation process crystal-clear for students showing and correcting their mistakes by
giving valuable and appropriate recommendation for improvement which really help learners in their
future assessments. So, rather than having paper-based boring writing assessments and having no idea
what mistakes they made this unbelievable tool unveils the new world for students.

EVALUATION OF WRITING AND WORLD EXPERIENCE

In second language (L2) classrooms, creative writing as storytelling is a pedagogical method for
developing oral and written skills. However, adding multimodality to writing strengthens students'
voices, creativity, and literacy abilities even more (Ohler, 2006). In order to express meaning,
multimodality refers to the blending of many modalities such as texts, still and moving pictures,
speaking, writing, layout, and gestures (Adami, 2016). Assigning narrative projects to students and
including several modalities into them encourages learning, develops higher order thinking abilities,
and increases possibilities for the kind of meaningful and imaginative language usage that is essential
for second language acquisition (Gee & Hayes, 2011). Tools that facilitate multimodality are essential
for 21st-century linguistically and culturally diverse classrooms, given the significance of providing
second language (L2) learners with a variety of chances to construct and convey meaning (Cowan &
Cress, 2017).

With StoryJumper, you can set assessment that don't even seem like work, making you the
"cool/fun™ instructor. Students like making their own StoryJumper books, especially when they can do
it along with their peers. Students feel that they are doing it for themselves and each other rather than
simply "another boring homework assignment” from the teacher when they share their stories and
artwork, original characters, and innovative books.

RESEARCH METHOD

Classroom action research was chosen as research design in this study. The step of this classroom
action research design is proposed by me, which is consisting of planning, implementing, observing
and reflecting. The participants of this research were students in English Department of Azerbaijan
University of Languages in 2023/2024 years, which is consist of 18 students. Those participants were
taken writing subject in this first semester. They have basic in producing writing text. Data was
gathered through testing and observation. Prior to beginning the cycles, the participants who were EFL
learners were given a pretest by the researcher. Additionally, the researcher completed cycle 1's
standard writing assignments before moving on to cycle 2's storyjumper writing. Cycle 2 was carried
out in four stages: planning, carrying out, observing, and reflecting. Creating a lesson plan, teaching
materials, storyjumper as a learning tool, writing exam (in this case, on writing subjects), and
observation list are all part of the planning stage or phase. Next, there was an activity by using
Storyjumper in narrative text composing throughout the implementation stage. Before engaging in
writing exercises with Storyjumper, EFL students should be familiar with its functioning procedures.
In addition, they must to comprehend the idea of writing, its general patterns, and the aims. The
researcher allowed the students to write a narrative essay using the storyjumper, depending on their
inventiveness, once they had mastered its operation. Again, storyjumper offers a ton of fascinating
features. Although it's likely that the students may require longer time to finish their stories, the
instructor will still be able to supervise their work. In addition to reminding students of the time
restriction, the researcher (teacher) can also offer guidance to students who make mistakes when
completing narrative writing exercises. The observation phase was carried out as the learning process
progressed. In this stage, the researcher watched how EFL students responded to the learning process
as well as their writing activities. The final phase is to reflect. In this phase, the researcher assessed the
action or activity that was carried out, examined the test results, came to a provisional conclusion, and
got ready to take more action.
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Table 1. The Assessment of Writing Rubric

Assessment Point Competencies Score Level
Content Excellent-Very Good : Relevant to the topic, development 30-27

thoroughly of thesis, substantive, knowledgeable

Good-Average : Topic relevant, lack detail of the thesis was

limited development, enough range, enough knowledge 26-22

Fair-Poor : Thesis adequate development, minimal substances,

minimal knowledge
Very poor : Not relevant, non-substantive, have not knowledge 21-18
about the subject.

16-13
Organization Excellent-Very Good : Cohesively organization, logical 20-18
sequencing, well organized, succinctly writing, ideas supported,
perfect expression
Good-Average : Incomplete sequencing but it is logical, limited 17-14
support, the appearance of main idea but loosely organized
Fair-Poor : Lacks of logical sequencing, confusing ideas, non-

fluent expression 13-10
Very poor : Cannot evaluate, bad organization,
uncommunicative writing 9-7
Vocabulary Excellent-Very Good : Appropriate registered, mastery of word 20-18

composition, correct word choice, correct usage, perfect range
Good-Average : obscured meaning, occasional incorrect word

choice and usage, adequate range 17-14
Fair-Poor : Confused meaning, word choice and usage are errors
frequently, limited range 13-10
Very poor : poor knowledge of word form and vocabulary, not
proper evaluate, translation tool result. 9-7
Language Use Excellent-Very Good : Minimal errors in language use such as 25-22
pronoun, number, preposition, article, complex and perfect
composition
Good-Average : Some errors of language use, minimal problem
in composition, simple composition 21-18

Fair-Poor : Maximal problem in composition, frequent error in
language use, confused meaning,

Very poor : Bad composition, error dominated of language use, 17-11

unreasonably.

10-5
Mechanics Excellent-Very Good : Minimal errors of mechanics such as 5
paragraphing, capitalization, punctuation, spelling
Good-Average : Occasional mistakes of mechanics, obscured

meaning 4

Fair-Poor : Frequent mistakes in mechanics, obscured meaning
Very poor : Error dominated of mechanics, unreasonably. 3
2

Source: Jacobs et al, 1981, as cited in Brown, 2004

In this research, the theory of Jacobs et al. was employed to write the analytical rubric. It is
composed of thirty points for content, twenty points for vocabulary and structure, twenty points for
language usage, and five points for mechanics (Jacobs et al., 1981, as quoted in Brown, 2004). Writing
that consists of the ideas developing logically is referred to as content. Excellent writing is defined as
addressing the given issue, having well-developed, concrete ideas, being free of unnecessary details,
and reflecting the writer's thoughts (Brown, 2004). The writing's introduction, body, and conclusion
make up its organization. Vocabulary assessment comes next. It refers to word choice in writing,
which takes into account the expression's quality and word choice. Moreover, it involves linguistic
usage. It concentrates on essay writing grammar, including pronouns, numbers, prepositions, articles,
difficult compositions, and excellent compositions. The mechanics assessment point is the final one.
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When an essay adheres to English writing rules like paragraphing, capitalization, grammar, and
spelling, it is considered outstanding.

Storyjumper's impacts on EFL learners' writing abilities as a digital learning tool have been
studied. There are two ways to explain the research findings: as quantitative results and as qualitative
results. A test's quantitative result was gathered. The results of the observation, interviews, and
documentation were then combined to create the qualitative result. The exam result was evaluated
using a written evaluation of Jacob's theory. They were mechanics, vocabulary, structure, topic, and
language usage. Researchers started to worry about such while evaluating the writing output of EFL
students. Figure 1 shows an example of student writing outcomes.

By Daniz and Tamara

"The Achievement” “The lucky Man" 9¢»)

Figure 1. EFL learner writing result on Storyjumper
Following the evaluation of every piece of writing produced by EFL learners, it was discovered
that the cycle 1 participants had the lowest mean score. Ultimately, in cycle 2, the mean score
increased even further.

Table 2. EFL Learners’ writing achievement

Aspects Cycle 1 test Cycle 2 test
Content 17.35 22.57
Organization 11.45 15.56
Vocabulary 10.5 14.42
Language Use 9.25 15.25
Mechanic 4.28 6.26
Total 53.01 74.06

The table above showed that the improvement was occurred on EFL Learners’ writing ability.
Before they practiced to writing assessment using StoryJumper the total of mean score was 53.01.
After implemented it, the test result of cycle 2 was increased become 74.06.Moreover, there are
learners who made some errors in writing. They are frequent made errors in words and used incorrect
vocabularies.
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Figure 2. Chart of EFL Learners' writing achievement
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Even though the EFL students had studied texts, they were perplexed about where to begin
writing before storyjumper was included to the writing program. Even though there were ten minutes
remaining, several of them had barely written one phrase on their paper. It required more time for
them to begin writing. Following the implementation of Storyjumper in Cycle 2, the EFL students
appear eager to begin writing. Numerous elements on it might aid pupils in formulating their ideas. As
far as we are aware, Storyjumper's characteristics facilitate writing activities.

As a complex process, writing needs storyjumper as appropriate and interesting learning media for
the EFL learners. Through to the finding research, it revealed that the improvement of narrative writing
ability of the EFL learners was occurred after implemented storyjumper. This result is supported by
(Damavandi, 2017) who stated that implemented technology as digital storytelling tool in the writing
class gave positive effect more than traditional way because it make the learners generate their ideas in
their writing result. This finding research is also relevant to (Zakaria, 2016), who claimed that students
give positive response in writing digital storybook.

CONCLUSION

The study's findings support the conclusion that storyjumper, a digital tool for telling stories,
improves EFL students' writing skills in particular. Two points provide for the proof of the
proposition. First, the test result is better than the first test; in this example, the writing exercise was
completed before StoryJumper was included to Cycle 1. The test's mean score was 53.01.After that,
there was a noticeable improvement in Cycle 2, with a mean score of 74.06. Based on an analysis of
students' narrative writing processes, the test's mean score was determined using Jacob's theory.
Certain statistics demonstrated that storyjumper had a favorable impact on learning outcomes in
addition to exam scores. They are as follows: (1) they started writing quickly because they found a lot
of inspiration from the storyjumper's features; (2) they appeared to actively participate in and enjoy the
narrative writing process; and (3) the EFL students were concentrated on their writing assignment.

The research showed and proved that Storyjumper, as a pedagogy-supporting tool, fits into the
dynamics of modern classrooms. On the one hand, students must be given the chance to construct
meaning in multimodal ways, such as through the use of tales, the blending of text, images, and audio,
and the option of translanguaging, in light of cultural and linguistic diversity. However, in order to
accomplish literacy development especially digital literacy and language development, technology
must be integrated in ways that enhance student engagement. Storyjumper can stimulate and develop
higher-order cognitive abilities. It encourages bi/multilingual students to develop their writing voices
and gives them a sense of ownership because they are not just users of technology but also creators of
it.

Scientific experiment showed that when given a variety of possibilities to use technology for
business, education, and global contribution, students learn even more. Because Storyjumper has the
capacity to captivate children, teachers and students may make the most of the chances for literacy and
language development that Storyjumper offers.
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XULASO

Olkonin igtisadi inkisafinin vo sabitliyinin asasinin formalasmasinda insan kapitalinin rolu tez-tez
muzakira olunur ki, bu fikro hom alimlor, hom todqiqatgilar, hom do siyasatgilor vo insanlarin 6zlori
diggot yetirirlor. Aydin oldu ki, konkret comiyyatin necs inkisaf edacayinds tokca ganunvericilik
bazalari, resurslar vo istehsal potensiali deyil, hom do insanlarin 6zlori do miihiim rol oynayir. Belo
mihim konsepsiya garcivasindos 6zllyiinds he¢ do az shomiyyat kasb etmoyan bir amil var - tohsil
institutunun inkisafi vo onun ohalinin genis tobagslori Ugln olgatanligi. Azoarbaycanda tshsil
muassisasinin - méveud vaziyystini vo onun ugurlu faaliyyatinin dovlstin toraqgisinin global
istigamatlori, xususan do davamli iqtisadi inkisafla olagesini tshlil etmays c¢alisag. Problemin
Oyranilmasinin mihim aspekti Azarbaycanda tshsil sisteminin tokmillasdirilmasi siyasatinin diinyanin
aparict  iqtisadi  giiclori ilo  totbiginin  effektivliyinin - muxtalif — g6staricilorinin - nazardon
kecirilmasidir.Olbatto ki, tohsil sisteminin tokmillogdirilmosi vo diinyanin iqtisadi giicleri ilo
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