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Abstract: This article examines how the United Nations Sustainable Development Goals 

(SDGs) can be meaningfully integrated into educational practice, with a particular focus on 
International Baccalaureate (IB) programmes and broader school contexts. It argues that 
embedding the SDGs into inquiry-based, action-oriented learning fosters student engagement, 
global citizenship, and educational quality. The alignment between SDG principles and IB 
philosophy—such as intercultural understanding, reflection, and principled action—creates fertile 
ground for transformative learning. However, the integration of SDGs is not limited to IB schools; 
national and international curricula can also adopt project-based learning, service-learning, and 
interdisciplinary research to connect global challenges with local action. Students across diverse 
settings benefit from choosing SDGs that resonate with their lived experiences, guiding inquiry and 
empowering them to design meaningful solutions. The article highlights strategies for curriculum 
design, participatory research, and inclusive assessment that support sustainability education. It 
emphasizes the importance of formative feedback, student agency, and multimodal expression in 
evaluating learning outcomes. Ultimately, integrating the SDGs across educational systems 
cultivates ethical reasoning, systems thinking, and resilience—preparing learners to navigate 
complexity and lead change. Education becomes a vehicle not only for academic achievement but 
for social transformation, equipping students to contribute to a more just, inclusive, and sustainable 
world. 

Keywords: Sustainable Development Goals (SDGs), Inquiry-Based Learning, Student Agency,  
Global Citizenship, Project-Based Learning, Holistic Assessment 

 
1. Introduction 
The United Nations Sustainable Development Goals (SDGs) provide a powerful framework 

for rethinking how education can prepare young people for the challenges of the 21st century. 
Within the International Baccalaureate (IB), these goals can be more than abstract ideals—they can 
become lived experiences in the classroom. The IB’s emphasis on inquiry, reflection, and action 
aligns naturally with the SDGs’ call for global responsibility, equity, and sustainability. 

Education in this context is not simply about transmitting knowledge; it is about cultivating 
the dispositions, values, and competencies that enable students to act as responsible global citizens. 
The SDGs offer a shared language and vision that can unify diverse school communities around 
common goals. For IB educators, this means designing units that are not only academically rigorous 
but also socially purposeful, where students see the relevance of their learning to pressing global 
issues such as climate change, inequality, and sustainable consumption. 

This paper explores practical ways to weave the SDGs into IB curricula, showing how 
inquiry-driven projects, reflective research, and collaborative action can deepen student engagement 
and strengthen educational quality. By embedding the SDGs into existing units and inquiry topics, 
educators can create learning experiences that feel relevant, purposeful, and empowering. The 
discussion highlights strategies that support the IB’s mission of nurturing internationally minded 
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learners equipped with the skills, values, and confidence to contribute to a more sustainable and 
equitable world (Hamwy et al., 2023; Adeoye et al., 2024). 

2. The SDGs and IB Education 
The 17 SDGs offer a comprehensive lens for addressing global challenges, linking 

environmental sustainability with social justice and well-being (Ho, 2024). Their alignment with IB 
philosophy creates a natural synergy: both emphasize holistic understanding, intercultural 
competence, and active engagement with complex issues (Lee, 2024; Vooren & Lindsey, 2010). 

UNESCO’s call for global citizenship education reinforces this connection, urging schools to 
cultivate peace, diversity, and sustainability (Palmer, 2024; Jensen et al., 2021). In practice, this 
means moving beyond traditional academic benchmarks to embrace inquiry-based approaches that 
encourage students to question, reflect, and act (Leite, 2021). 

For example, a unit on migration in the IB Middle Years Programme can be reframed through 
the lens of SDG 10 (Reduced Inequalities). Students might investigate local migration stories, 
interview community members, and compare their findings with global patterns. This not only 
strengthens research and communication skills but also fosters empathy and intercultural 
understanding. 

Such integration enriches the academic experience by making learning more relevant to real-
world challenges while strengthening critical thinking and problem-solving skills (Adeoye et al., 
2024). It also fosters interdisciplinary learning, preparing students to collaborate across cultures and 
disciplines in pursuit of sustainable solutions (Xuan & Lindqvist, 2025). 

3. Integrating SDGs into the IB Curriculum 
Embedding the SDGs into IB units transforms students into co-creators of knowledge. 

Approaches such as problem-based learning, service-learning, and collaborative research allow 
students to investigate authentic issues and design contextually relevant solutions (Dieleman et al., 
2022; Monzó-Martínez et al., 2024). 

A distinctive feature of IB schools is that before beginning any new unit, students are 
invited to select one or more of the 17 SDGs that connect with the unit’s central idea or lines 
of inquiry. These chosen goals act as a torchlight throughout the learning process: students use 
them to guide their research, frame their questions, and ultimately design meaningful actions. For 
example, in a unit on energy, some students may choose SDG 7 (Affordable and Clean Energy), 
while others may connect with SDG 13 (Climate Action). Their chosen goal becomes a personal 
anchor, ensuring that their investigations remain purposeful and action-oriented.  

This practice not only strengthens ownership of learning but also ensures that every unit is 
explicitly tied to global challenges. Students see themselves as active participants in a worldwide 
effort, rather than passive recipients of knowledge. By the end of the unit, they are expected to take 
action—whether through advocacy, community projects, or awareness campaigns—demonstrating 
how classroom learning can translate into real-world impact. 

These approaches cultivate essential competencies: 
 Critical thinking to analyze sustainability challenges 
 Problem-solving to design practical responses 
 Advocacy and communication to share ideas effectively 
 Collaboration and conflict resolution to work across perspectives 
By combining theory with practice, IB education prepares students to anticipate future 

challenges, set ethical goals, and implement meaningful solutions (Adarlo et al., 2024). 
4. Project-Based and Service-Learning Initiatives 
Project-based learning and service-learning provide powerful avenues for embedding the 

Sustainable Development Goals (SDGs) into International Baccalaureate education, as they move 
students beyond theoretical discussions into authentic contexts where knowledge is applied to real-
world challenges. In many classrooms, project-based learning begins with a provocation or central 
idea that sparks curiosity, after which students select one or more SDGs that resonate with them and 
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use these as a guiding framework for inquiry and action. This practice ensures that projects are not 
only academically rigorous but also personally meaningful, fostering ownership and agency 
(Zormpa et al., 2021; Guerra et al., 2022). For example, students may investigate SDG 6 (Clean 
Water and Sanitation) by testing local water quality and designing awareness campaigns, or they 
may address SDG 13 (Climate Action) by conducting carbon footprint audits and proposing 
strategies for emission reduction. Service-learning extends this process by embedding community 
partnerships, enabling students to collaborate with NGOs, local councils, or businesses to 
implement solutions such as tree-planting campaigns, health promotion initiatives, or waste 
reduction strategies (Rodríguez-Zurita et al., 2024; Ribeiro et al., 2023). These experiences cultivate 
empathy, civic responsibility, and intercultural understanding, while also developing transformative 
competencies such as systems thinking, ethical reasoning, and resilience (Heijmans & Eweg, 2023; 
Argento et al., 2023). By engaging in these initiatives, students experience education as a cycle of 
inquiry, action, and reflection, recognizing that their voices matter, their choices have impact, and 
their learning can contribute to a global movement for sustainability (Cebrián & Pubill, 2015; 
Álvarez & Volante, 2024).  

Project-based and service-learning initiatives cultivate what UNESCO calls transformative 
competencies: the ability to create new value, reconcile tensions, and take responsibility. Students 
develop: 

 Systems thinking – seeing how local issues connect to global challenges. 
 Collaboration skills – working across disciplines and cultures. 
 Ethical reasoning – considering the social and environmental implications of their choices. 
 Resilience and adaptability – learning from setbacks and revising their approaches. 
By engaging in these initiatives, students experience education as a cycle of inquiry, action, 

and reflection. They see that their voices matter, their choices have impact, and their learning can 
contribute to a global movement for sustainability. 

5. Connecting SDGs to Students’ Lives 
For the SDGs to resonate, they must connect with students’ personal experiences. Allowing 

learners to choose goals that matter to them—such as clean water, gender equality, or climate 
action—fosters ownership and motivation (Zormpa et al., 2021). This choice is not superficial; it is 
a deliberate act of positioning students as decision-makers in their own learning.  

Through iterative cycles of research, reflection, and action, students learn to transform 
abstract global issues into concrete, local projects. For example, a group of students might choose 
SDG 13 (Climate Action) and design a school-wide campaign to reduce energy consumption. 
Another group might focus on SDG 3 (Good Health and Well-being) by creating peer-led 
workshops on nutrition and mental health. In both cases, the SDG serves as a compass, guiding 
inquiry and ensuring that learning outcomes are tied to authentic, real-world challenges. 

This process nurtures global citizenship, entrepreneurial thinking, and problem-solving skills 
(Chambers et al., 2019; Kopnina et al., 2024). It also demonstrates that sustainability is not an 
external agenda but a lived practice embedded in daily choices. When students see that their 
actions—whether reducing plastic waste in the cafeteria or advocating for inclusive school 
policies—contribute to larger global goals, they develop a sense of agency and responsibility that 
extends beyond the classroom. 

6. Action-Oriented Learning and Student Agency 
Action-oriented learning encourages students to critically examine their values and 

worldviews, linking knowledge with responsibility (Wersun et al., 2019). By planning projects, 
making choices, and reflecting on outcomes, students develop self-efficacy and agency (Guerra et 
al., 2022).  

In practice, this might mean designing school-wide sustainability campaigns, conducting local 
research, or presenting solutions to community stakeholders. For example, students could organize 
a “Sustainability Week” featuring workshops, debates, and exhibitions that connect classroom 
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learning with community action. Others might engage in citizen science projects, collecting data on 
air quality or biodiversity and sharing their findings with local authorities. 

This shift from passive learning to active engagement empowers students to see themselves as 
decision-makers capable of shaping sustainable futures. It also aligns with the IB’s learner profile 
attributes — such as being principled, reflective, and caring—by giving students authentic 
opportunities to live out these values. Importantly, action-oriented learning is not limited to large-
scale projects; even small, student-led initiatives — like creating posters to raise awareness about 
water conservation — can foster a sense of ownership and demonstrate the power of collective 
action.  

Research Strategies o meaningfully integrate the SDGs into education, students must be 
equipped with research strategies that are participatory, interdisciplinary, and 
action-oriented. Traditional research methods, while valuable, are insufficient on their own to 
address the complexity of sustainability challenges. Instead, approaches such as action research 
and problem-based learning empower students to investigate authentic issues, collaborate with 
stakeholders, and co-create solutions that are contextually relevant (Guerra et al., 2020; Nguyen et 
al., 2024). Action research, in particular, positions students not as passive observers but as active 
participants in shaping their learning environment, fostering a sense of ownership and responsibility 
(Balslev & Andersson, 2020).  

For example, students might conduct surveys on local recycling habits, analyze the data, and 
present recommendations to municipal leaders. Such projects not only deepen conceptual 
understanding but also cultivate systems thinking and anticipatory skills, enabling learners to see 
how local issues connect to global sustainability frameworks (Heijmans & Eweg, 2023). 
Participatory research also exposes students to diverse perspectives, helping them navigate power 
dynamics and ethical considerations when engaging with community partners (Cordova, 2024).  

Effective research strategies also emphasize interdisciplinary collaboration, encouraging 
students to draw on insights from science, economics, politics, and culture to address multifaceted 
problems (Velmurugan et al., 2023). This mirrors the interconnected nature of the SDGs 
themselves, which cannot be solved through single-discipline approaches. Embedding reflective 
practices within research further strengthens outcomes, as students critically evaluate their methods, 
assumptions, and the broader implications of their findings (Guerra et al., 2022).  

Ultimately, research in SDG education should be seen as a cycle of inquiry, reflection, and 
action. By engaging in authentic, participatory investigations, students develop not only academic 
skills but also the confidence and agency to act as change-makers in their communities. This shift 
from transmissive to transformative research pedagogy ensures that learners are prepared to 
confront the complexities of sustainability with creativity, resilience, and ethical awareness (Balslev 
& Andersson, 2020; Guerra et al., 2024). 

7. Assessment for Sustainable Development  
A critical component of integrating the SDGs into education is the development of robust 

and holistic assessment strategies that move beyond traditional examinations to capture the full 
range of student learning. Effective assessment in this context must evaluate not only subject 
knowledge but also the ability to apply concepts, collaborate with peers, and reflect critically on 
sustainability challenges. This requires rubrics that clearly articulate criteria for both content 
mastery and transversal skills such as communication, creativity, and intercultural understanding 
(Ajjawi et al., 2022; Yu et al., 2024). For example, a project linked to SDG 12 (Responsible 
Consumption and Production) could be assessed not only on the accuracy of research but also on 
the originality of proposed solutions, the persuasiveness of advocacy campaigns, and the degree of 
collaboration demonstrated within the group. 

Formative assessment plays a particularly important role, as it provides students with timely 
feedback that guides their inquiry and encourages iterative improvement (Skedsmo & Huber, 
2024). Peer and self-assessment can also be integrated, allowing students to evaluate their own 
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contributions and reflect on their growth as global citizens (Jensen et al., 2021). Summative 
assessments, meanwhile, should capture the holistic outcomes of SDG-related projects, including 
action taken and its impact on the community. To ensure fairness and consistency, moderation 
processes and exemplars are essential, particularly when evaluating open-ended, action-oriented 
tasks (Tabrizi & House, 2025). 

Moreover, assessment should embrace multiple modes of expression—oral presentations, 
visual artefacts, digital media, and written reports—so that students can demonstrate their learning 
in ways that align with their strengths (Annelin & Boström, 2024). This inclusivity ensures that 
diverse learners are able to showcase their understanding of sustainability concepts. For teachers, 
ongoing professional development in assessment literacy is crucial to designing and implementing 
such integrated evaluations effectively (Brookhart, 2024). Ultimately, assessment for sustainable 
development should not be seen as a final judgment but as a learning process in itself, cultivating 
reflective practitioners who are motivated to continue engaging with sustainability beyond the 
classroom. 

8. Conclusion 
Integrating the SDGs into IB education is not an optional enhancement—it is central to 

preparing students for the world they will inherit. By embedding sustainability into inquiry, 
assessment, and action, educators nurture learners who are academically capable and globally 
responsible.  

This transformation requires creativity, collaboration, and courage, but the reward is a 
generation ready to shape a more just and sustainable future. The IB’s emphasis on international-
mindedness, inquiry, and reflection provides fertile ground for this integration, ensuring that 
students not only understand global challenges but also develop the skills and agency to address 
them. 

For schools, this means rethinking curriculum design to ensure that every unit offers 
opportunities for students to connect with the SDGs. For teachers, it requires adopting pedagogies 
that balance academic rigor with real-world relevance, and for students, it means embracing their 
role as active participants in shaping a sustainable future. When these elements come together, 
education becomes transformative: it equips learners not just with knowledge, but with the 
conviction and capacity to act. 

Ultimately, the integration of SDGs into IB education is about cultivating hope and 
responsibility. It is about showing students that their voices matter, their choices have impact, and 
their learning can contribute to a global movement for sustainability. In doing so, IB schools can 
fulfill their mission of developing young people who are not only knowledgeable but also 
compassionate, principled, and ready to lead change in an interconnected world. 
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